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Abstract

This paper describes teaching methods and other aspects of accounting education based
on the experience in two different accounting modules from one UK institution. The aim of
the paper is to show how teaching techniques are used in accounting education in a UK
context. I found that well-structured lectures constructing an academic argument in large
group teaching and group-based working within small group teaching are very important in
accounting education on the basis of my teaching experience in undergraduate and graduate
programmes.
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Ozet

Bu makale, Birlesik Krallik’ taki bir {iniversitenin iki farkli muhasebe dersindeki egitim
ve Ogretim tecriibeleri temelinde, Ogretim yontemlerini ve muhasebe egitiminin bu
kapsamdaki diger oOzelliklerini agiklamaktadir. Makalenin amaci; muhasebe egitiminde,
ogretim tekniklerinin nasil kullanildigimi Birlesik Krallik bakis agis1 ile gostermektir. Lisans
ve yiiksek lisans programlarindaki 6gretim tecriibelerim; biiyiik gruplarin egitiminde bir
akademik tartisma ortami saglayacak iyi yapilandirilmis derslerin, kiigiik gruplarin egitiminde
ise grup temelli caligmalarin muhasebe egitimi acisindan ¢ok 6nemli oldugunu gostermektedir.

Anahtar Kelimeler: muhasebe egitimi, grup caligsmasi.

* University of the West of England, U.K.



Teaching and Learning Experience in Accounting Education:

A UK perspective

1. Introduction

The paper is comprises five main sections. The first describes the learning cycle in
theory and practice. The learning cycle based on experiential learning was adopted for
teaching in small groups. In the second section teaching strategies for effective learning are
presented on the basis of my large group teaching experience in undergraduate education.
The third and fourth sections show examples in assessment, curriculum planning and
evaluation of a module'. The last section describes the teaching and learning of accounting in
small groups based on the experience of an accounting module in masters. Finally, the paper

concludes with the discussion of findings.

2. The Learning Cycle in Theory and Practice
Learning is about how we perceive and understand the world, about making meaning
(Marton and Booth, 1997). It can be about ideas, abstract principles, factual information, and

the acquisition of methods, techniques and approaches (Fry et al., 1999, p.21).

Experience gained through life, education and work plays a central role in the process of
learning. This perspective on learning is called “experiential learning” or “learning by doing”.
Probably the most popular theory of learning from experience can be attributed to David Kolb
(1984) who developed ideas from other models of experiential learning (Fry et al., 1999,
p-26). Under this approach the learning cycle has been modelled into four stages as follows

(Gibbs and Habeshaw, 1996):

' A module is a discrete unit of study under a university regulations leading to 10, 15, 20, 30, 40, 50 or 60 credits
at a specified level as defined within academic regulations of a university.



e Thinking: Lectures, seminars, reading, essays, dissertation.

m e Planning: Action planning, drawing up learning contracts, setting
P R L . . . . ..
M objectives, embarking on action research, experimental design, devising

criteria.
T

e Experiencing: Work experience, projects, practical and laboratory work,

visits, case studies, simulations, role plays, field work, participant

observation.
¢ Reflecting: Using video recording, peer appraisal, self assessment,

mutual interviewing.

The most direct application of this model is through the tutor asking questions to

encourage reflection, conceptualisation, and testing new ideas.

Students vary in their approaches to learning. A key issue is whether the student is
searching for meaning or not when engaging with a learning task. That is what the original

researchers meant by deep-level and surface-level processing (Ramsden, 1992, p.42).

The deep approach to learning is one in which students aim to understand the subject
and seek meaning. They express intrinsic interest in, and derive enjoyment from, studying.
The surface approach to learning is one in which students aim primarily to memorise or
reproduce material (Lucas, 2001, p.162). The learning cycle based on experiential learning

might be a general application for a small group of students registered on accounting modules



to achieve teaching and learning objectives. Table 1 shows how to apply the learning cycle for

teaching and learning in accounting.

Table 1
Planning: Experiencing:
e  Describe the objectives e  (Case studies
e  Show the content e Role plays
e Plan a session ®¢  Problem-solving
e  Help students to clarify the key e  Discussion questions
points e  Past exam questions

Thinking: Reflecting:
e Lectures ¢  Getting feedback on students’
¢ Workshops, seminars understanding by their reflections
*  Readings ® A two minute break for critical
e  Problem solving activities thinking

e  Buzz groups

e  Asking questions

e  Syndicates

e  Poster tours

~_

It is clear that a deep approach to learning is expected to be practised by the students.
This approach allows students to use academic knowledge to control and clarify the world
outside academic knowledge. Good teaching implies engaging students in ways that are

appropriate to the deployment of deep approaches (Ramsden, 1992, p.61).

3. Teaching Strategies for Effective Learning

Encouraging a deep approach is one of the important elements for effective learning. It
is identified that (Biggs, 1989; Gibbs, 1992) motivational context, learner activity, interaction
with others and a well structured knowledge base are the requirements for “good teaching” i.e.

supporting a deep approach.



My large group teaching experience from the Corporate Reporting Theory and Practice
(CRTP) module in the undergraduate level at Bristol Business School” shows that a context
should meet the student’s need to know something — such that the student is motivated to
learn. The structured goals and objectives should encourage a motivational context. The
students need to see the whole picture to understand how and why it is done. These principles
are applied to our teaching modules by providing a structured outline with clear objectives
and content. Students are always informed about what we are doing and why we are doing it
before the lecture starts. The students are provided with a variety of resources to help their

understanding about every lecture topic.

Student-centered learning (Canon and Newble, 2000, p.16) is mostly preferred on our
teaching. Students interact as they answer short questions on the relevant topic. In addition to
that, critical questions are posed to make sure that the students are interested in the topic. The
teaching module in CRTP has been designed as a one-hour lecture and one-hour workshop in
every week. The workshop is based on problem-solving which involves learning through
tackling relevant problems. The aim is to learn rather than simply solve a problem. Group
working is required for students to work on the problem provided in the lecture hour. During
the workshop lecturer is a guide, mentor and facilitator. Interaction with others is encouraged

during workshops, tutorials and seminars.

The structure of knowledge is designed according to the student needs thus forming a
link with interdisciplinary approaches. The existing knowledge of students is carefully
considered when the framework of new concepts is articulated. The following teaching ideas

are taken into account on the teaching processes:

2 University of the West of England, Bristol (UWE), www.uwe.ac.uk.



¢ For helping the student to see the whole picture, a module guide containing all the
information a student might want about a module is prepared.

e The learning cycle mentioned above has been adopted as a pattern for achieving
experiential learning.

e Students’ responsibilities are extended by providing options on online resources, the
choice of assignments, the review of books and the selection of some topics.

® Encouraging a deep approach to learning is fundamental to the teaching process.

e To increase the performance of students into the original level, a few minutes rest
after 20 minutes of the lecture hour is given. During this time students are usually
invited to think and discuss critical issues with peers. After this short break, students
are asked relevant questions to get feedback about their understanding of the subject
delivered.

¢ Essential and supporting readings are provided for every topic.

¢ Good time management is very important. The outlined objectives are achieved
within a time-limit.

e The lecture notes are provided to the students before every lecture.

e The students’ information processing capacity is considered in the teaching
processes.

e Enthusiasm and clarity are very important for the students and for the lecturer too.

Students need to get excited, gain confidence and feel satisfied about their learning.

Many objectives can be achieved more efficiently and effectively by variations on
traditional methods or new methods altogether. This is true for large groups as well as for
smaller ones. The task the lecturer faces is how to improve communication between teacher

and students rather than engaging in routine knowledge transmission (Ramsden, 1992, p.167).



This point of view is the fundamental of “good teaching”. Not only having a strong
knowledge of subject but also engagement in a dialogue with students is a requirement for the
teacher. In addition, the structured goals and activity are essential to support a deep approach.
However, without dialogue or conversation with students, the structured objectives or

activities are not achieved.

Making a dialogue or a conversation between the students and the lecturer may be

achieved by the following learning experiences during a lecture:

¢ Encourage students to ask questions during the lecture.

e Showing enthusiasm to the students is very important. In this way students get more
interested in the topic.

e Make a good link between theory and practice. Students always prefer a real-life
example in accounting subject.

e Make a link with previous sessions.

e Listen to student comments or explanations to understand their approach on learning
the subject.

e Research shows that students have to engage with alternative ways of viewing the
subject and that educators have to engage with alternative ways of viewing the
student (Lucas, 2001, p.180).

e Students’ feedback in the masters module shows that providing more examples
encourages students to understand the subject. However, after working through an
example it is then necessary to ask students to deal with a similar problem/question

in order to see their learning reflections.



e Effective use of the Information Communications Technology (ICT) in teaching for
students. Not only PowerPoint but also using flip chart at the same time is really

effective.

4. Assessing for Understanding

Assessment is defined as a judgment on the progress (formative assessment) or
achievement (summative assessment) of a particular student’s learning (Ashcroft and Peck,
1998, p.54). Assessment also provides a framework for sharing educational objectives with
students and for charting their progress. The feedback information generated by assessment

helps teachers realign their teaching in response to learners’ needs (Nicol and Dick, 2004).

Assessment plays an important part in the teaching-learning process at all levels of
education. It is about understanding the quality of students’ learning and how they use the

knowledge. The assessment strategy needs to be reflected in the module content.

The following factors are important for effective assessment process (Fry et al., 1999;

Cannon and Newble, 2000), and they were applied to the teaching modules:

e Validity: A content validity is the first priority of assessment in teaching Modules.
Assessment contains the materials taught in Modules and also meets learning
objectives.

e Reliability: A consistent marking system is used for assessment. For example; in
CRTP, students are required to answer four questions from five in a closed book
exam. Each question has for 25 marks and the pass grade is 40 percent. In addition to

that, model answers, which are the possible answers of questions, are used to assess



the students’ performance. The model answer shows how marks are allocated to each
section to avoid being subjective.

e Fairness: Mark plans are designed to ensure fairness and equity. The methods used
for assessment of student performance are fair.

e Feedback on learning: Feedback to students on assessment is provided in groups in
an appropriate format and within a reasonable period. An example of students’

feedback teaching staff is explained in the following part.

According to the University Assessment Policy3, there are wide ranges of assessment
methods appropriate to our modules and programme. Two assessment methods are used in
one of our teaching modules, CRTP. The first method is a 2,000-word paper requiring
students to examine some current problems in corporate reporting. The second method is an
essay-based examination. Students are allowed to see past exam papers and marking schemes

in advance (usually a month) of the examination.

The assessment methods and their criteria are disclosed to the students at the beginning
of the semester. The submission dates and times for each assignment are also specified at the
beginning of the module delivery period. The submission date for coursework normally closes

at the end of each semester.

5. Curriculum Planning and Evaluation
Curriculum planning is the logical link between planned intentions (goals and
objectives), course content, teaching and learning methods, and the assessment of student

learning (Cannon and Newble, 2000, p.142). The defined objectives of a Module are matched

3 hitp://www.uwe.ac.uk/aboutUWE/assessment.shtml




with appropriate teaching and learning methods and the assessment methods. It is in this area
that the structured questions on course design (Manwaring and Elton, 1984) and Bloom’s

taxonomy (Anderson and Krathwohl et al., 2001) are definitely useful to design a module.

Evaluation is a different process from assessment. It is defined as a means of
understanding the effects of our teaching on students’ learning. It implies collecting
information about our work, interpreting information, and making judgments about which

actions should be taken to improve practice (Ramsden, 1992, p.218).

Evaluation is a part of accountability after an action. If the action is assumed as a whole
teaching and learning process, the evaluation would be a measurement of teaching
performance at the end of that process. This process also helps to develop the curriculum
planning. At UWE* student feedback is also used as a part of the appraisal process of

academic staff.

There are several methods for obtaining student feedback on teaching and learning in
higher education (Fry ar al., 1999; Cannon and Newble, 2000). In terms of our teaching
module, a questionnaire was used to collect feedback several times on the master programme.
The feedback collected will be discussed in the next part of the paper. The feedback
questionnaires to be issued for the undergraduate programme teaching as a whole are

collected at the end of second term of the academic year.

* Appraisal and Development Scheme
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6. Teaching and Learning in Small Groups
This part of study explores the teaching and learning of accounting in small groups from
my teaching experience on Corporate Financial Reporting (CFR) module of MSc in Financial

Management at Bristol Business School.

The heading of small-group teaching includes a wide variety of different kinds of
classes in higher education, some of the most common being seminars, tutorials, workshops
and problem based learning meetings. The size of small-group teaching is from 4 to 25

students (Exley and Dennick, 2004 p.2).

Small-group teaching methods have been applied in the CFR module. Every session
was two hours with a total of 23 sessions in the semester programme. The exploration of
small-group teaching related to the module has been discussed in the following parts:

curriculum planning, teaching and learning process, assessment and evaluation.

6.1. Curriculum planning
The overall goals of small-group teaching are to develop discussion skills and to get
students to think about issues. These goals should be subdivided further into specific

problems or issues related to content and aims of the course (Brown and Atkins, 1993, p.78).

The MSc in Financial Management at UWE is designed for those who have accounting
or finance or business degree to develop their ability to understand and evaluate the subject
and to enable them to add significant value to their organisation at a senior management level.
CFR is one of the modules included in the MSc and its goal and objectives are designed under

the above mentioned concept. The learning outcomes are determined as follows:
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e Understand and communicate the current strength, the past performance and the
future prospects of business entities on the basis of an analysis of a full set of
financial statements,

e (Critically appraise the current state of external financial reporting in the context of
international financial reporting standards,

e Contribute to the debate on a number of important current issues in corporate

financial reporting.

The teaching methods adopted are designed to meet the educational objectives set. The
titles and topics covered by each lecture are outlined in the syllabus and disclosed to the
students at the beginning of the teaching period. The lecture provides a broad outline structure
for each topic covered, but the students take responsibility for developing the provided outline

structure by independent study to gain in depth knowledge and understanding.

6.2. Teaching and learning process

Active participation, face to face contact and purposeful activity are the main
characteristics for effective small-group teaching. Research and practical experience have
established that a group of five to eight students is ideal for group working (Canon and

Newble, 2000, p.40).

There are a wide range of small-group teaching methods in the literature and practice
(Brown and Atkins, 1993; Canon and Newble, 2000; Brewer, 1985; Fry et al., 1999). It is not
possible to apply all the methods available for small-group teaching. So the following
experience of teaching methods in the CFR module might be useful for the explanation of

teaching of accounting:
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Lecturing: Structured objectives are provided to help students learn to define and
solve the problems in the CFR module at the beginning of every session. The lecture
handouts given to the students before the lecture are designed to contain the structure
of the lecture, an explanation of key concepts, critical thinking, questions and case
studies, follow up summaries and references. During each lecture, students are
encouraged to engage in active participation in discussions or problem solving.

The post-lecture tutorial: Students are given specific questions related to the lecture
materials and requested to discuss or solve the problem with their peers.

Case studies: At the end of lectures students are given a case study connected with
the subject covered in the lecture. They are given time to read, digest and note the
issues involved. The objectives are also clarified by the tutor. In the following lecture,
students are divided into small groups then start to discuss and present the best
solution during the time allocated in the session.

Role-play: This method is used in workshops or lectures. The main goal is to direct
students towards critical thinking and to develop their analysis and synthesis abilities.
A situation or a case is given to students. The purpose of the exercise is also
explained. Students are split into the smaller groups and allowed sufficient time for
the role-play of putting themselves in a position of the rationally-acting person,
making a decision regarding what action would be taken in each circumstance given
in the exercise.

Problem-solving: After clarifying the objectives of the questions, students are asked
to solve the problem provided. Also the main strategies are identified in every
question. At every stage, the basic part of the problem or question is explained to
students. If the students are introduced to a similar question, they are required to

consider the solution encountered. This makes a link between the data given in the

13



question and previous knowledge. Where possible, the solution and explanation are
given in several different ways for the same outcome.

e Buzz groups - discussion questions: The previously structured activity is introduced
to the subgroups of two students. Each group has 5 minutes to discuss the task. After
the discussion, each group reports their opinion about the task. This method has
always made a positive impact on students learning in critical thinking.

¢ Syndicates: Two or three team of students are given the same question, and invited to
present their own solution to the whole class.

e Mini-presentation: The groups of students have been given several topics related to
provisions and contingencies with appropriate sources. Each group of students is
invited to teach the class about the topic provided. Other groups of students are
allowed to ask questions during the presentation. This method has made a significant
contribution to students’ oral skills, critical thinking and management of discussion.
At the end of the session the tutor makes a summary of the topics covered.

e Revision sessions: There are two revision sessions during one semester. The relevant
revision questions without answers have been provided to the students before each
session. During the sessions, answers to the questions were reviewed, and each
solution made by students was compared with the solution. The problem-solving

method is also used in the revision sessions.

A review of teaching methods used in the module teaching indicates that they are
valuable ways of teaching and learning skills to apply for small groups of students. They can
be extended by adding other techniques that may be effective in this module, such as poster

tours or focused listing. Students are asked to list the concepts or terminology covered after or

14



before the session under poster tours or focused listing. They are quick way to collect written

feedback on student learning (Angelo and Cross, 1993).

In addition to that, using Bloom’s Taxonomy’ “revised” model questions, verbs for

objectives instructional strategies will make teaching more effective for learning.

All the materials used in the teaching process are distributed to the students by way of
hard copies. UWE-online, which is the virtual learning environment resource of the
University, is used as a back up and a resource center with the following communication
activities in the CFR Module:

® Announcements and Emails

¢ Module information, assignments, lecture slides

e Links to the readings and the useful websites

6.3. Assessment

The summative approach (i.e. counts for marks and grades) is used to assess the
students’ progress in the CFR module. In addition to a closed-book exam, written work i.e. an
assignment is required from students. The assessment methods are disclosed to students at the

beginning of the semester as follows:

There are two pieces of assessed work. The first piece of work is a 3,000-word
assignmenté, which is defined and provided separately. The second assessment

is a two-hour closed book exam where students have to answer three questions

* Bloom’s Taxonomy is the hierarchical classifications of thinking and learning processes. In 1956, the cognitive
domain of Bloom’s Taxonomy was published (Bloom, 1956). The taxonomy was updated and revised in 2001
(Anderson and Krathwohl et al., 2001).

® The broad objectives of the assignment is to assess students’ abilities to critically evaluate and discuss a topic
in financial reporting, to apply appropriate knowledge, analytical techniques and concepts to problems and to
present idea, concepts and views.
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from five. Students must pass both assessments to pass the module. The

assessments are equally weighted.

The 3,000-word assignment is designed to develop the student’s transferable and
practical skills. Exam questions, answers and the assignment are moderated both internally

and externally.

6.4. Students’ evaluation of the module

A questionnaire is usually used to collect information about the teaching and learning
on the CFR module. In addition to that, a formal feedback form is collected from students to
evaluate the module overall. Student evaluation feedback, as an example is shown in the
Appendix 1, identifies whether the content of the module is clearly understood, how to
improve the content or structure of the module and other constructive comments on the

module content, structure, delivery or lecturer.

Students’ feedback provides valuable information on which to base enhancement of the
module. Our experience from feedback shows that asking students to notify their outstanding
questions at the end of each lecture and then addressing their questions in the beginning of the
following lecture helps the tutor of students to improve their understanding about the topic

covered.

According to the learning outcomes of the programme specification of MSc Financial
Management’, the students enrolled in the CFR module are expected to develop and
demonstrate knowledge and understanding, qualities, skills and other attributes. The content

and structure of the CFR module are prepared and delivered based on the knowledge and

7
www.uwe.ac.uk
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understand of the subject content described in section 6.1 of this paper as the learning
outcomes of the module. In addition, the students are expected to develop their subject
specific skills, intellectual skills and transferable skills in the module. These are summarised

as follows:

e Apply relevant knowledge, techniques and concepts in corporate financial reporting.
¢ Employ a range of accounting and reporting skills.

® Analyse and critically appraise published financial reports.

¢ Interpret and apply international financial reporting standards to specific situations.
¢ C(Create a range of valid alternative responses to situations.

¢ Communicate information, ideas, arguments, concepts, theories and develop an

argument in a clearly and effectively organised essay or report.

Expectations of students from studying a subject can play an important role to identify
whether the learning objectives are achieved and the teaching methods are appropriate. In
addition student perceptions of their learning, as well as their enjoyment and satisfaction in

relation to a subject can also have a positive impact on the achievement of learning outcomes.

To determine overall student perceptions of the module with comparison of the learning
outcomes, the student evaluation feedback, responded by sixteen postgraduate students
enrolled to the CFR module at the end of two different academic years, has been analysed.
Prior distribution of the evaluation feedback forms shown in appendix 1 to the students, it was
explained that the form would provide feedback to the lecturer in order to enhance the

teaching and learning quality of the subject in future teaching periods.
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In the questionnaire, students were asked four open-ended questions and one other
question about how to rate for the module content, structure and delivery (teaching methods).
The analysis of the raw data collected from 16 questionnaires was first made with sorting the

responses according to the requirements of each open-ended question.

The students were first asked what to consider particularly good or useful about the
content or structure of the module or the way in which it was delivered. The statements of

students related to this question are shown in Table 2.

Comments Frequency
The lecturer’s patience in dealing with queries and explaining difficult concepts 2
Easily understandable lecture notes and excellent explanations 1
I think everything is good. Especially the more examples really help us to
understand the content 2
. Lots of examples and workshops, good handouts 2
Particularly good or - - -
Use of international accounting standards and the coursework 1
useful about the content
. The module contents and structure (excellent) 6
or structure of this -
. Delivery 6
module or the way in Workshoos R Tertndina he I Vervsi
which it was delivered orkshops very helpful in un erstanding the theoretical contents. Very sincere
teaching 1
Availability of notes, wide range of topics, use of annual report, real life example 1
The tutor demonstrated a good knowledge and passion of the Module content.
Adequate examples, illustrations and up to date issues were brought to fore. The
content is quite comprehensive and very useful 1
An insight to company accounts 1

Table 2: Students’ feedback-1

Table 2 provides twenty four comments made by the students related to the content or,
structure of the module and the teaching methods used by the lecturer. According to the
statements, the students seemed to satisfy with the module content and structure designed on

basis of the programme specifications, and the teaching methods explained in this paper.

The students were also asked how to improve the content or structure of this module or

the delivery. The student statements related to this question are shown in Table 3.
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Comments Frequency
More lecture time for topics 2
More practical examples 2
. More workshops (tutorials 2
How to improve the - ps ( ) -
The assignment was too long and detailed 3
content or structure of - - — -
. More links with other modules such as derivatives in financial management 1
this module or the way
in which it was Less content or more lecture hours 1
delivered Needs to be more specific about the delivery in the class, and the assessment
approach 1
More revision sessions 1
Student presentations need to be marked 1
More time for assimilation 1

Table 3: Students’ feedback-2

Table 3 indicates fourteen statements made by the students about how to improve the
module content or structure and the teaching methods. The statements indicate that the most
frequent response is made for the assignment size. Other feedback on the lecture duration,
more practical examples and workshops will provide further support for achievement of the

module learning outcomes in future periods.

Other feedback related to the assessment content or process for the module with

constructive comments is shown in Table 4.

Comments Frequency

The class presentations 3
Particularly good or Real life situations and understanding financial accounts 2
useful about the The lecture notes 1
assessment content or | The assignment 2
process for this module |Use of an annual report 1

Clear workshop 1

Relevant and useful module 2
Constructive comments |The quality of the lectures were excellent 1
about the module The tutor was helpful at all times and has extreme best to ensure students
content, structure, participated & understood the module content 1
delivery, assessment or |Very good in-depth knowledge in the area 1
tutor Overall module structure is good 1

Table 4: Students’ feedback-3

The comments in Table 4 bring out a satisfactory standard of works in teaching and
learning of the module. Feedback from students suggests that the needs of students from the

module seem to be met in this module.
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Finally the students rating on the module content, structure and the teaching methods are
analysed in Figure 1. The students were required to rate for this module as Very good =5,

Better than “average” = 4, Average = 3, Below average =2, Very poor =1.

Overall, students had fairly good perceptions of the module with a mean of 4.313 and a
standard deviation of 0.719. The mean response for the module content was 4.438 and the
median was 5. The structure was also highly rated by a mean of 4.125 and the teaching
methods used in this module were rated by a mean of 4.375. Although the mean response for
the module content was higher than the structure and the delivery, the difference for these
elements is not statistically significant (p-value < 0.05).

Descriptive Statistics

N Mean Median Std. Deviation

Content 16 4.438 5.000 0.727
Structure 16 4125 4.000 0.719
Delivery 16 4.375 4.500 0.719
Overall 48 4.313 4.000 0.719
Valid N (listwise) 16

5,00

4,00

3,00
[}
b
b

2,007

1,00

0,00 [

Content Structure Delivery

Figure 1: Student’s rating for the module

The rating results in Figure 1 and the students’ feedback on the module provide support

for perceptions of learning outcomes and effectiveness of teaching methods discussed in this

paper.
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7. Conclusion

This paper has described the experience of teaching in accounting education in a UK
context. Based on my experience, I found that group-based working in small-group teaching
and well-structured lectures constructing an academic argument in large groups teaching are

very important in accounting education.

In general terms, the lecture is a motivational tool in teaching large groups and
encourages students to appreciate the importance of the subject material. On the other hand
the workshop, which is a social event, provides an opportunity for active participation and an
important contact between peers and teachers. From our experience, the small-group teaching

is more effective way to teach students. This might be encouraged in accounting education.

There might be several other characteristics related to effective accounting teaching. |

find that it is useful to consider the following characteristics in accounting education:

® A deep approach for effective learning,

e Having structured goals and objectives in the preparation of a lecture series and of
individual lectures,

e Subject knowledge

e Reliable and valid assessment and the evaluation of teaching

¢ Dialogue or conversation with students,

® Allowing more time for group-based teaching and expecting students to explain

answers to questions.
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APPENDIX 1:

MSc Financial Management Module

STUDENT EVALUATION FEEDBACK

This is an anonymous feedback process so please feel free to draw module leader’s
attention to any issues that you might have. The process can also help to identify and
disseminate aspects of good practice, so we would urge you to offer praise where it is due!

MODULE:
AWARD:

What do you consider was particularly good or useful about the content or structure of
this module or the way in which it was delivered?

What if anything, could be done to improve the content or structure of this module or
the way in which it was delivered?

Overall, how would you rate the following for this module?

Content Structure Delivery
Very Good 5 5 5
Better than “average” 4 4 4
Average 3 3 3
Below average 2 2 2
Very poor 1 1 1

What do you consider was particularly good or useful about the assessment content or
process for this module?

Are there any constructive comments that you would like to make about the module
content, structure, delivery, assessment or tutor?
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